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Objectives:

• Increase general awareness of trends in large 
scale assessment that impact on studentsscale assessment that impact on students 
with disabilities and school accountability
I f lt t t• Increase awareness of alternate assessments 
for students with significant cognitive 
di bilitidisabilities 

• Increase awareness of the impact of alternate 
assessments upon instruction
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This session is not intended toThis session is not intended to 
compare the Disability 
Discrimination Act of 1992 with

The Americans with Disabilities Act of 1990• The Americans with Disabilities Act of 1990 
(Expansion of 1973 Rehabilitation Act)

• The Individuals with Disabilities Education Act 
2004 (reauthorization of law enacted in 1975)

• No Child Left Behind 2002 (reauthorization of 
law enacted in 1965)
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Purpose of Assessment 
Requirements of IDEA and NCLB

• Improve results for student with disabilities 
through improved teaching and learningthrough improved teaching and learning

• Raise expectations for students with 
disabilities

• Increase access to the general curriculum
• Provide parents information about their child’s 

hie ement in el tion hip to the pe fo m n e ofachievement in relationship to the performance of 
other children in their school

• Evaluate Schools and Programs• Evaluate Schools and Programs
• Accountability for student learning
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Effective Assessment Practice: 
Interconnected Assessment Elements

Observation InterpretationObservation Interpretation 

Cognitiong

P ll i t l (2001) K i h t t d t k N ti l R hPellegrino et. al (2001). Knowing what students know. National Research
Council: National Academy Press.
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Interconnected Elements

• Cognition - A theory of what students know 
and how they know it in a subject domainand how they know it in a subject domain

• Observation – tasks or situations
d i d t ll t id b t t d tdesigned to collect evidence about student 
performance

• Interpretation - a method for drawing 
inferences from the observation(s)

Part I: OverviewPage 6



Assessment By Nature Imprecise

• “Assessment result is an 
estimate of

• “Assessment is a 
process of reasoningestimate of 

achievement  based on 
samples of knowledge 

process of reasoning 
from evidence. Using 
less than direct

and performance from 
the much larger 
universe of what a

methods to make 
judgments about what 
students know”universe of what a 

person knows and can 
do” (Pellegrino Chudowsky

students know” 
(Pellegrino, Chudowsky, Glaser 
2001 p.36)do  (Pellegrino, Chudowsky, 

Glaser 2001 p.36)
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Assessment Options for 
Students with Disabilities

• General assessment
• General assessment with accommodations (or• General assessment with accommodations (or 

modifications), including computer based 
assessments

• Alternate assessment on grade level achievement 
standards 

• *Alternate assessment on alternate achievement• *Alternate assessment on alternate achievement 
standards (Focus of this presentation)

• Modified assessment on modified achievementModified assessment on modified achievement 
standards (2005 flexibility)
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Steps necessary for developingSteps necessary for developing 
assessments

• Articulate guiding principles for assessment
• Review and articulate academic standards

D fi l i b d (P i i i G id li )• Define population to be assessed (Participation Guidelines)
• Define a theory of learning for assessed population
• Determine observation strategies (Format for collection of 

id )evidence)
• Select assessment content
• Determine interpretation strategies (Scoring, 

Standard Setting,  Reporting)
• Ensure assessment effective practice

(Reliability/Validity/Comparability of data)( y/ y/ p y )
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Academic Content 
Standards=NSW Outcomes

• Defines what student are expected to 
k d b bl t dknow and be able to do
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Examples of Academic Content 
StandardsStandards

(NSW Outcomes)( )
• Recognizes and compares size of groups
• Sequence events• Sequence events
• Use context cues
• Select and use appropriate problem solving strategiesSe ec a d use app op a e p ob e so g s a eg es
• Communicate prior knowledge regarding topic
• Ask questions about literacy topicq y p
• Communicates with variety of purposes
• Categorizes connections across texts
• Lists details about topic
• Organizes information while reading
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Academic Achievement 
Standards

• Answer the question “How good is good 
enough”enough

• Must be aligned with academic content 
t d dstandards

• Description of achievement levels (e.g., basic, 
proficient, advanced)

• Description of rationale and procedure used p p
to determine levels (standard setting)
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Alternate Academic Achievement 
Standards

• Must be linked to grade-level content 
standardsstandards,

• Promote access to the general 
i lcurriculum,

• Reflect professional judgment of the p j g
highest learning standards possible,

• Defined by a documented and validated• Defined by a documented and validated 
standard setting process.
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Alternate Academic Achievement 
Standards (cont.)

• Grade-level content may be reduced in 
complexitycomplexity.

• For each grade level, one or more 
l hi d dalternate achievement standards may 

be defined.
• Should be defined in a way that 

supports individual growth because of pp g
their linkage to different content 
across grades.
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How Students with Disabilities 
participate in Assessment

Gen’l Assmt AA-GLAS AA-AAS

Content Standards 
t ht d d

Grade level Grade level Grade level, w/ 
t itaught and assessed 

(access and alignment 
targets)

extension or 
expansion to 
entry points

Achievement 
Standards

Grade level Grade level Alternate level

Participating Students Most students Students with Students withParticipating Students Most students, 
including those 
with disabilities, 
(with or w/o 

Students with 
disabilities who 
need alternate 
way(s) to show 

Students with 
significant 
cognitive 
disabilities( /

accommoda-
tions)

y( )
what they 
know
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Part II: Who are the Students 
ith Si ifi t C itiwith Significant Cognitive 

DisabilitiesDisabilities

More different than alike…..
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More different than alike…

Th b f t d t ti i ti i lt t t dThe number of students participating in alternate assessments as compared 
to the total population of student learners and students with disabilities…

11% 1%
Total population of
student learners

Students with
disabilities

Students
ti i ti i

88%
participating in
alternate
assessment
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More different than alike….
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Students with Significant Cognitive DisabilitiesStudents with Significant Cognitive Disabilities 
present problems with learning in these areas

• Attention to Stimuli
• Memorye o y
• Generalization
• Self-Regulationgu a o
• Limited motor response repertoire
• Meta-cognitiong
• Skill Synthesis
• Sensory Deficitsy
• Special Health Care Needs
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Ways To Assess

• Vast majority of states in U. S. use:
-A body of evidence or portfolio collected 
over time

• A small number of states use:
Teacher Checklists– Teacher Checklists

– On Demand Performance Tasks
– IEP reviews
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Rubric Issues

• Level of complexity of student response
• Accuracy of student performance
• Independence• Independence
• Self-evaluation/determination
• Generalization of skills
• Student Measures Vs Program• Student Measures Vs. Program 

Measures
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Part III: Theory of LearningPart III: Theory of Learning

What students with SignificantWhat students with Significant 
Cognitive Disabilities should know 

d b bl t dand be able to do…..
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Research on Academic 
Interventions-UNC-Charlotte

• Currently conducting comprehensive 
literature reviews on acquisition of academicliterature reviews on acquisition of academic 
skills by students with moderate and severe 
disabilities

• Have found 190 studies to date; 47 with 
students with severe cognitive disabilities
Th i i id th t thi• There is emerging evidence that this 
population can acquire academic skills
Limitation in types of academic skills• Limitation in types of academic skills 
addressed- mostly sight words and money
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Strongest research exists for…

• Teaching students with significant 
cognitive disabilities sight words 
using repeated trial instruction withusing repeated trial instruction with 
systematic prompting with 
f db kfeedback
– With errorless learning strategy likeWith errorless learning strategy like 

time delay
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We have not yet tried to teach 
this population to read….

• Kliewer, C., & Bilken, D. (2001). “School’s not really a 
place for reading”: A research synthesis of the p g y
literate lives of students with severe disabilities. The 
Journal of The Association for Persons with Severe 
Handicaps 26 1-12Handicaps, 26, 1-12.

• Joseph L M & Seery M E (2004) Where is the• Joseph, L. M., & Seery, M. E. (2004). Where is the 
phonics?: A review of the literature on the use of 
phonetic analysis with students with mental 

t d ti R di l d S i l Ed ti 25 88retardation. Remedial and Special Education, 25, 88-
94.
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We Have Strongest 
Evidence for…

• Teaching students to use money in context of 
making a purchase

• Using systematic prompting and fading
• Task analysis of steps to make the purchasey p p
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We have the most evidence for…

• Teaching science 
using real lifeusing real life 
activity
– Specifically FirstSpecifically First 

Aid and Safety

• Using systematic 
prompting andprompting and 
fading
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Reasons for the problem

• Lack of literature defining academic 
t f t d t ith i ifi toutcomes for students with significant 

cognitive disabilities
• Variety of curricular philosophies in 

place across statesplace across states.
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Changing Curricular Context for StudentsChanging Curricular Context for Students 
with Significant Disabilities

• Early 1970s
– Adapting infant/ early 

hildh d i l

• 1990s
– Also: social inclusion 

focuschildhood curriculum 
for students with 
significant disabilities

focus 
– Also: self-

determination focussignificant disabilities 
of all ages

• 1980s

– Intro of assistive 
technology

• 2000
– Rejected 

“developmental 

• 2000
– General curriculum 

access (academic 
model”

– Functional, life skills 
i l d

content)
– Plus earlier priorities 

(functional social
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Historical Look--
Developmental Curriculum (1970s)

• What it looked like…
– Visually track object

• Why rejected…
– Not chronologically age 

– Find partially hidden object 
(object permanence)

– Put peg in pegboard

appropriate
– Not functional (i.e., did not 

promote skills of daily living)
R di d– Wash hands and use the 

toilet
– Motor imitation (“Pat your 

h d”)

– Readiness- never ready
– Students did not follow the 

developmental sequence
“C it i f lti thead”) – “Criterion of ultimate 
functioning” in community

– “Least dangerous 
assumption” teach whatassumption -teach what 
student needs for life
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Community-Referenced 
Instruction Era  (1980-1990)

• First opportunity for adults with severe 
disabilities to live and work in the communityy

• Curriculum based on what is needed to live 
and work in the community

• “Ecological inventory”- assessed the 
environment to identify needed skills
Ch l i ll i t l ll d• Chronologically age appropriate; also called 
“top down” curriculum

• Applied behavior analysis foundation for• Applied behavior analysis foundation for 
systematic instruction methods widely 
supported in research
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Functional, Community-
Referenced Curriculum

• What it looks like-
– Task analysis of 10 steps 

• Current status
– Continues to be valued 

to place an order at 
Burger King

• (Go to counter…place 

Co t ues to be a ued
and promoted in texts in 
Severe Disabilities
Some criticize separate( p

order…etc.)
– Repeated trials of 

counting out $5.00

– Some criticize separate 
curriculum; atypical 
school experienceg $

– Repeated trials of 
reading sight words 
“hamburger”, “fries”

– Most educators blend 
functional with academic

hamburger , fries
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Social Justice Perspective 
Influences Curriculum

• Inclusion in general education as a civil right
– Neighborhood school, general education class,Neighborhood school, general education class, 

“belonging”/ full membership
– Activities to promote social inclusion/ teach social 

interactioninteraction
• Self determination

– Emphasis on student making own choices; person-Emphasis on student making own choices; person
centered planning

• Provide support for inclusion versus expecting 
t d t t i l i b l istudent to earn inclusion by learning 

“prerequisite” skills
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Inclusion/ Self Determination Added 
to Functional Curriculum

• What it looks like
– Choose restaurant; 

• Current status
– Some states’ alternate 

choose order
– Greet peer in English 

class

assessments include 
quality indicators related 
to inclusion, self 
d t i ti f t d– Self instruction to 

perform job task
– Pass item to peer in

determination factored 
into student score

– General curriculum Pass item to peer in 
cooperative learning 
activity 

access as a “right”; 
versus earning it with 
progression of skills
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General Curriculum Access

• Not just access to general education settings; 
but access to CONTENT and expectation forbut access to CONTENT and expectation for 
learning

E t d t i t tti h thi– Even students in separate settings have this 
expectation per IDEA and NCLB

Assessing progress on state standards• Assessing progress on state standards 
• Teaching grade level academic content with 

expectation for alternate achievement
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General Curriculum Access

• What it looks like…
– Same/ similar materials 

• Current status…
– New for most educators; Sa e/ s a ate a s

and activities as peers in 
general education
Indicate comprehension

e o ost educato s;
including experts in the 
field
Many students receiving– Indicate comprehension 

of main idea of story by 
selecting picture

– Many students receiving 
academic instruction for 
the first time

– Use technology to solve 
math problem; chart data

– Emerging case studies

– Some educators worry 
about loss of focus on 
functional curriculum; Emerging case studies ;
see it as either/or
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What Is New in Current 
C i l CCurricular Context….

• All students having the opportunity to 
l d i t tlearn academic content

• Sequential versus catalog approach to Seque t a e sus cata og app oac to
curriculum
Less complex performances of grade• Less complex performances of grade 
level achievement standards
– But high expectations are creating success 

stories
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“Active Participation”  

Cheap 

p

Cheap 
Talk 4 
(Enabling 
D i )Devices) DynaVox 3100

Communication 
devices must 
provide a 

S  B  S  

p
means of active 
participation 

Step By Step 
Communicator, 
Abel Net

Picture Exchange 
Communication System, PECS

(Pyramid Educational 

within the 
curriculum
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“Active Participation” - reading with...p g

.. graphics/symbols 
(W iti ith S b l(Writing with Symbols 
2000, Widgit)

.. a communication aid 

.. objects
(Step-by-Step, AbelNet)

tactile cues
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“Active Participation” - writing with…
..word prediction
(Read and Write Gold, textHELP)( , )

.. a custom overlay and 
adaptive keyboard
(Overlay Maker, IntelliTools)

..webbing software 
(Inspiration) 

( y , )

A portable 
keyboard
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“Active Participation” - write withActive Participation  write with
.. individual laminated symbols 

d t

secured with Velcro 
(Boardmaker, Meyer-Johnson)

.. word stamps

.. sentence strips in science
●

.. sentence strips in science

●

The plant needs sunlight.
pictures drawn magazine
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Testimony

• Teacher :  “I used to pride myself on being a 
good caregiver Alternate assessment taughtgood caregiver. Alternate assessment taught 
me to be a good teacher.”
P t “I fi t th ht t ti th kid• Parent: “I first thought testing these kids was 
crazy.  All I wanted was for the school to 
k hild f d i h dkeep my child safe, warm, and nourished.  
Thanks to alternate assessment, we learned 

hild ld l i t dmy child could learn, can communicate, and 
make choices.”
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Alternate Assessment: 
Teacher and State Stories

• http://www.ihdi.uky.edu/msrrc/PDF/Alt_Assm_stories_handout.
pdf

• Alternate Assessment: Teacher and State Stories. A 
collection of stories from teachers and state level staff 
who have experienced alternate assessment and seenwho have experienced alternate assessment and seen 
improvements in both the education system and lives of 
individuals with the most significant cognitive 
impairments. The stories can be helpful in development, 
t i i d li tti ti iti i ll htraining and policy-setting activities, especially when 
there are concerns about the costs and time involved in 
alternate assessment.
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Quotes from state stories

• He is doing things I didn’t realize he could.
• All students are academic students.stude ts a e acade c stude ts
• Now I look at the possibilities instead of the limitations.
• My attitude was denying her the opportunity to succeed.
• I am important enough for them to know what I can do.
• Before alternate assessment, we sat at the back of the regular 

education classroom on the special education rug!education classroom on the special education rug!
• Think differently.  Push the limit!
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